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JOHN JAY HIGH SCHOOL

BILINGUAL PROGRAM 1978-1979

Location: 237 Seventh Avenue, Brooklyn, New York

Target Languages: Spanish, Italian, French/Creole

Year 9f Operation: 1978 -1979, Fifth and Final Year

Number of Participants: 206 LEP students, 98 English-dominant students

Principal: Mr. Robert Weinberger

Program Coordinator: Mr. Thomas J. Lenihan

I. PROGRAM DESCRIPTION
Demographic Context

District 15, which John Jay High School serves, has an Hispanic popula-

tion of 12,705 of which 3049 are eligible for bilingual education according

to the Language Assessment Battery test, and over 95 percent of which fall

below Federal guidelines for poverty status. Over 75 percent of the district's

students are eligible for "Free A Lunch" or "Reduced A Lunch."

The high school population is composed of approximately 1 percent Asian,

21 percent Black, 22 percent White and 45 percent Hispanic*Students. 0f a

total student body of approximat y 4000, 1513 or 39 percent speak_Spanish

in the home. Approximately 1 pe ent of the student body is of limited Eng-

lish proficiency (LEP). Sixty-eight percent of these LEPs are Spanish-

dominant,- sqven percent are Italian-dominant and 21 percent are French/

Creole-dominant' students.

As the rty status data show, the school is located in a lower-income,

predomina ly wo king class zone, where social and economic conditions place

a premium o be ming gainfully employed at the earliest possible date, often

at the expense of secondary and post-secondary education. As a consequence,

the school's attendance rate is poor and the drop-out rate high.

Program Participants

The target popilation served by the Jghn,JaTBilingual Program during

the 1978-1979 school year consisted of 206 limited English proficient students.

and 98 English-dominant Students, making 304 in all. There were 154 Spanish,

38 French and 14 Italian.dominant stUttentn in the group served by the program.

'7
-1-
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Program participants were selected on the basis of teacher recommendation

and scores achieved on the Language Assessment Battery administered at the

beginning of the school year. The English-dominant students who participated

in the program were selected from incoming students on the basis of their in-

terest in participating. Students of limited English language proficiences

who scored above the 21st percentile on the Language Assessment Battery re-

ceived English as a Second Language or remedial English, as indicated, in

.programs not funded by Title VII.

The bar graph below provides .a graphic view of the distribution of

limited English. proficient students according to their participation in

Title VII or other programs in the school.

CHART 1 STUDENT POPULATION
--By Language DoMinance *

L.E.P.s

, English

Dominant

Percentages of
LEPs b Lan ua e

,

Spanish Served by Title
VII

Served in other
programs

Total pop.
4000

Total LEP
560

LEPs by Instructional
Program

Personnel and Administration

The Title VII program provided personnel as follows: one teacher trainer,

one career advisor, a curriculum specialist, three resdurce.teachers and one

educatimal assistant, all working under:the direction of the pZoject director.

Additional personnel other than those funded by Title VII consisted of

seven tax levy teachers, one guidance counselor, a paraprofessional and a

secretary.

The project director was in,charge ofadministration and supervision of

the staff as well as coordinating program activities with the Principal and

the Foreign Languages Department.
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4, Program Goals and Objectives

The 4phn Jay High School Bilingual Prbgram was designed to offer

bilingual instruction and supportive services for limited English proficient
, .

-students of three different language groups with the objective of providing

a transitional program for tegration into the mainstream 'at the earliest

possible date. The st&ted goals to be achieved to this end were the following:

* To effect.fains in reading achievement in English;

* "To effect gains in reading achievement in Spanish;

* To effect gains in achievement id mathematics;

* To improve attenclancef

* To achieve cross-culturalization through stresa'on the humanities....

V

Instructional Program

In order to achieve the aforementioned goals, the bilipgual program .

offered participants instruction in the native language in various content

area courses.. The numberof courses offered to die different language groups

arie according to the size of the respective populations being served.

. Title VII funds financed curriculum development for Spanish language

materials. The curriculum used for all bilingual-classes was the same as

that used in the rest.of the schbol..

..'The table on ehe.next page summarizes the instructional program in the

- native language received by each group, divided according to funding source.

As can fie :saen, the French/Creole and Italian groups received only two and one

course respectively,' in the Title VII program. Native language arts.courses

were tax levy funded for all three language groups.

-3- 9
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TABLE I

o.

Instructional Program

By Language Croup and. Funding Source

Component 'Spanish French/Creole Italian

,T.VII N.L. T.VII T.L. N.L. T.VII T.L. N.L.emr.1.rom..,
Native Language

Arts,

Commercial Math ,x

Algebra I

Algebra II

Ceneral Science .x

P. Science

Social Studies x N X

Art

x Y Y Y

x N x N

x N x N

N x N

x N X Y

x N x N

Y x N

Y x N

T.VII = Title VII program

T.L. = Tax levy program

N.L. = Native Language used for instruction (Yst Yes;,N0 No)

NOTE: - All program participants received ESL instruction, funded by tax levy.

All program participants received Physical Education instruction in English with mainstream students.

- Spanish speaking students were allowed to take Shop and Music'in the Mainstream as electives,

when they were prepared to do so.

10
11



www.manaraa.com

All of the progradi participants took five to ten periddiof.English as

a Second Language instruction per week, depending on their level of pro-

ficiency. Students considered qualified to do so by their teachers were

allowed to take English Reading Laboratory.

The English-dominant students who participated in the program did so

through-the Hispanic Art classes which were the highlight of the transitional

dimension of the program. There were two such classes, which were taught

half in. Spanish and half in English with a view to increasing the Spanish-

dominant students' mastery of English expressive and receptive skills. The

Haitian Art class was taught a third of the time each in French/Creole,

Spanish and English. As can be seen---trom-the table on page 6, the Italian-

speaking students received no instruction in art in their native'language.

All of the content area classes were taught five periods weekly. The

Title VII Program classes were taught by one teacher per class, with the ex-

ception of the art classes. These were taught by one teacher with the assis-

tance of one paraprofessional.

Mainstreaming

The John Jay bilingual program emphasized its transitional nature. When

students were considered to be prepared to do so by their teachers, they were

allowed to take various electives in the mainstream preparatory to full in-

tegration with their English-dominant peers.

Typically, students were fully mainstreamed after two years of partici-

patiOn in the 'bilingual programThe criterion for mainstreaming students

was a score on or above the 21st percentile on the Language Assessment Battery.

Curriculum Development

Under funding from Title VII, the John JayBilingual Program developed

curriculum materials appropriate to the Spanish-dominant students' native

langdage. Materials for the other language groups, that is the French/Creole

social studies class and the Italian science class, were taken from other

Title VII programs.

Thee mterials developed covered the content areas.. listed below:

* Ninth year mathematics (1 & 2)

Algebra (1 & 2)

Ninth year science

Hlology (1 & 2

Economics 12
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American History

Latta American Studies

World History

Commercial Mathematics

Geometry and Uperimental Geometry

General Science (1 A 2)

bREELP211L.--ervceil

Imphasis was placed no providing supportive services such as counseling

mod tutoring in order to combat the absenteeism characteristic of the school,

end encourage completion of the high school program. Supportive services

offered by the program included the following:

Some visits

Career counseling

Individual and group guidance

follow-up and Tutoring

ifarailird Visits were made by a.teacher to the'homes of twenty-three

students. The home visit to parents was made when students who showed a low

attendance rate could not be reached by mail or telephone.

Salummiumplim. The career advisor was responsible for aidiril senior

end just°, students in selecting career options and helping them to comp Mete

the necessary job applications and reference forms. Guest speakers were also

twitsd to the school to provide insights into the skills required and the

duties involved in typical careers. Students were furthermore provided with

audio tapes available at the Silingual Resource Center, on which the main

foetuses ot the most common vocations were described.

kmaylligliaintmLGAlei All of the 304 students served by the

bilingual program received guidance services. The main thrust of the guidance'

messials wee to place students in the appropriate grade level and provide

sisistascs in obtaining credit for studies completed in their countriesof

origin. Guidance was provided in the form of one interview per semester for

each official class, in addition to further individual counseling when deemed

ssAssesry by the staff.

follow ue and Tutotins. Students who were mainstreamed continued to

have the right to avail themselves of bilingual materials lend counseling, as

*sided, Itmphesis was placed however, on "leaving the nest" and becoming fully

w6.. 13
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integrated into'the mainstream. Mainstreamed studels were also.free to make

.use of the teacher-run tutorials held for program students each day during -

the fifth and eighth periods.

_ Staff Development

Title VII staff development activities included the following:

*h University training

* Workshdps

* Meetings

* Conferences and local syMposia

University training. Due to insufficient funds and high tuition costs,

only three teachers were enrolled at universities during the 1978-1979 school

year. Among these was the teacher trainer. -Those attending universities

were selected on the basis. of the degree of need for increasing mastery of

bilingual education methodology. They took 3 to 6 credits per semester.

Workshops. ,Inservice training took 5,Da form of monthly workshops at-

tended by the entire Title VII staff,. Research and discussion topics in

bilingual education were presented by staff members specializing in given

areas. Such topics included: administration of comioetency tests; use_of

classroom equipment; methods for fostering discussion among. students; in-

dividualized learning techniques and the "Teachers' Ten Commandments".

Agendas for the worksh ps are attached to this report.

Meetings. The ent re staff participated in monthly meetings aimed at

implementing suggestions r the day-to-day functioning of the program;

student academic, disciplinary and performance problems, and other adminis-

trative questions.

Conferences and Symposia. The project director and members of the staff

participated in yearly conferences and symposia relevant to bilingual educa-

tion methodology and administration. Conferences attended included: NABE;

NYSABE; American Association of Administrators; New York and National

Tesol.

Parental Involvement

Parental involvement in the John Jay High School Bilingual Program con-

sisted of meetings and advisory group activity implemented in coordination

with the project director. The twelve parents who constituted the Parent Ad-

visory Committee and were responsible for its functions did.so informally, as

-i{4
te
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ti

participants in the English as a Second Language class held for adults. The

classes took place four hours in the evening per week.

Contact with parents was also maintained by one teacher who made home

visits whenstudent absenteeism warranted them.

Open school was held; during the afternoon and evening once a semester.

Twenty-five parents attended. Parents were also invited to participate in

celebrations sponsored by the bilingual program, such as Pan American day,

for which students prepared theatrical presentations.

Community Relations

"Information about the bilingual program was disseminated in the community

by me\s.of thernohthly.newSletter Noticias produced by the students and dis-
t .,

tributed by them and through direct mailings to the parents.

The local press covered the progtam several times during the school year, ,

reporting most extensively on the fact that a bilingual student served by the

program became valedictorian for her graduating class after having competed

successfully in the English Regents exams.
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II. ASSESSMENT PROCEDURES AND FINDINGS

The fallowing section reports the results of the testing adminis-

tered to ablish the effect of the program on student performance.

Stu eats were tested in the following areas:

English as a Second Language --

Reading in Spanish --

Mathematics --

Science --

Criterion Referenced English

Syntax Test (CREST)

CIA - Prueba de Lectura, Level III

Teadher-made Criterion Referenced

Tests

Criterion Referenced Tests

Teacher-made Criterion Referenced

Tests

In addition,, information is provided on the attendance rate of

students participating in the bilingual,program compared with that of

the mainstream population.

The results of the CREST are reported in terms of the number of

students at each CREST level, average number of objectives attempted'and

mastered,' and the number 'of objectives mastered per month.

Corrected t-tests were perforMed on standardized tests in Reading

in SOanis.h. This analysis demonstrates whether there is a significant

difference between theoutcomes.of testing conducted at two points in'

time for students with matched pie/post-test scores. It does not

represent an estimate of how students would have done in the absence

of the program. No such estimate could be made because' norms were

not available for this population and there was no appropriate

comparison group.

The results of the criterion referenced tests in mathematics and

science are reported in terms of the number and percent of students

achieving the criterion levels set for successful completion of the

course content.

9

16
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TABLE II

English as a Second Language

for Spanish Speaking Students

Results of the Criterion ReferentesLinglish $.1,n ax Test (CREST)
Reporting the Number of Objectives Mastered. Percent Mastered,

and Objectives Mastered Per Month.

Grade
# of

Students

Average A of
Objectives
Attempted

Average # of
Objectives
Mastered

Mastered/
Attempted

Average Objectives
Months of ------Mastered4
Treatment Per Month

9 15. 12.0 .642% 7.9
10 30 10.4 5.4 52% 9.1 .6
11 40 16.2 5.4 34% 10.0 -.5
12 8 9.9 3.9 39% 10.0 .4

Total 93 13.1 5.2 40% 9.3 .6

Table II is a presentation by ,grade of the results of the Criterion Referenced
, English Syntax Test (CREST) for those students who are also in a Title I.funded ESL

program. Overall,'it indicates that students attempted mastery of an average of
13.1 reading skills but mastered an average of 5.2 of these. ,This represents an
average of objectives mastered 15br month. The 9th and 10th graders did slightly
better (averaging .6 objectives mastered per month) than the 11th and 12th graders
who mastered .5 and .4 objectives per month respectively.

.

- 10-
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TABLE

English as a Second language

for Spanish Speaking Students

Student Performangepon the

Criterion Referenced English SyntakjestICREST)

A Breakdown'by Testiivel and Grade.

LEVEL I
LEVEL 11

LEVEL 111

Percent
Grade StudentsStudents Attempted Mastered Mas ret; Attempted Mastered Mastered

Attempted Mastered Mastered

Percent Percent

9 15 166 69 LI 42%

10 30 312 162 52%

11 40 235 89. 38%

12 8 37 13 35%

Totals 93 ' 750

6.1.=1

333 442 371

7

-

502

- -
lab

-

93 28% 84 35 , 42%

16 53% 12 2 '17%
1110=1,

116 31% 96 37

..
39%

Table III presents
a breakdown by grade and test level of the CREST results. It indicates that P nt Master

ranged from 31% in Level I through 39% in Level III to a high of 442 in Level I. It also shows.among the ,'9th
and 10th,graders there is hardly anyone working above Level I while the majority of the skills being worked
on by the 11th and 12th grade are Level II or Level

8 i
- 11 -



www.manaraa.com

TABLE IV

English as a Second Language

for French I-Creole-Speaking Students

Resulfs of the Criterion Referpnreri Fnglish Syntax Test (CREST)
Reporting.the Number of Objectives Mastered, Percent Mastered,

and Objectives Mastered Per Month.

Grade
# of

Students

Average # of
Objectives
Attempted

Average # bf
Objectives
Mastered

Mastered/
Attempted

Average
Months of
Treatment

Objectives
Mastered
Per Month

9 3 11.7 8.3 71% 6.7 1.3
10 1 6.0 4.0 67% 3.0 1.3
11 25 11.3 5.4 48% 9.5 .6
12

,}
5.0 2.5 50% 10.0 .3

Total 31 10.7 5.5 51% 9.1 .6

Table is a presentation, by grade, of the results of the Criterion Referenced
English Syntax Test (CREST) for students who are.also'in a Title "funded ESL program.
It is difficult to make comparisons across grades because over 80% of the students'.
come from the llthgrade. The overall total indicates that students represent an'
average of .6 objectives mastered per.month, or a little more than 1 skill mastered
every 2 months.

20

- 12-
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TABLE v.

Enblish, as a Second Language

for French / Creole Speaking Students

Student Performance dh the.

Criterion Referenced English'Syntax_Test (CREST)

A Breakdown "4 Test Level and Grade.

11

LEVEL I LEVEL II LEVEL III

# of Percent Percent Percent
Grade Students Attempted Mastered Mastered Attempted Mastered Mastered 0-Attempted Mastered Mastered

9 3 35 25 71% 0 0 - 0 0 -
l0 1 6 4 '67% 0 0 - 0 0

11 25 200 81 44% 65 34 51% 17 14 82%-
12 2 0 0 - 3 2 67% . '1 3 43%

el 011...0

Total 31 241 116 48% 67 36 53% 24 17 71%

Table V gives a breakdown by grade and test level of the CREST results, Caution might be reeqmended in

comparing the results across. grades since over 80% of the students: tested are from the 11th 'grade, the other
grades having only. a trickle of students represented. '* overall compari6n 'across levels indicates that the

Percent Mastered progresiively increases as the level becomes higher going fro0,44% mastered at Level I to

82 Percent Mastery at Level III.

It
22
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TABLE VI

' English as a Second Language

for Italian Speaking Students

Results of the Criteri.. la i or; . (CREST)
Reporting'the Number of Objectives Mastered, Percent Mastered,

and Objective Mastered Per Month.

Average # of
of Objectives

Grade Students Attempted

Average # of
Objectives
Mastered

Average Objectives
Mastered/ Months of Mastered
Attempted Treatment Per Month

11 6 17.2 5.7 33% 10 .6

Total '6 17.2 5.7 33% 10 .6

Table* VI usually gives a bre down by grade of the results of CriterionReferenced English Syntax Test (CREST). In this case there are only 6 students to
be-described and all of them are 11th graders. The results, albeit small, indicatethat the students attempted mastery of I7.2-reading skills objectives, of these therewere 5.7 skills in which they proved mastery. This averages out to about ..6 objectivesmastered per month or, to put it-another way, about 1 reading objective mastered
every 2 months.
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TABLE vu

English as a Second' Language

for Italian Speaking Students

Student Performance on the

Criterion Referenced EggligSynkijist (CREST)
. A Breakdown by Test' Level and Grade.

I of,

grade Students

LEVEL I
LEVEL II LEVEL 111

Percent
PetCpnt Percent

Attempted Mastered Mastered Attempted Mastered Mastered Attempted Mastered Mastered

ll

total

6 ,27

21

3 11% 66

.1

66

25

25

38%

4=
10

10

6

11.

6

60%

11%
60%

TablOII gives a breakdoWn by' grade and test leVel of. the CREST results. In this case, theie are only

6 eleventh graders to be described. An overall compaiison across levelskindicates that the Percent Mastered

progressively increases as the level becomes higher, going from 11% mast red at Level I to 60% mastery at

Level III.

24 - -
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.

. TABLE VIII

Spanish-leading Achievement

Significance of Mean Total Raw Score Differences Between Pre and Post-

Test Scores on the CIA-Prueba de Lectura, Level III for Students With

Full Instructional Treatment.

Pre-Test Post-Test
Mean T Level ofStandard Standard

Grade N Mean Deviation Mean Deviation Difference Test df Significance

9th 9 50.78 25.26 76.22' 30.26 25.44 4.65 8 .01

10th 34 55.94 24.74 82.32 24.42 26.38 10.93 33 .001

11th 42 59.64 24.67 78.62 24.45 18.98 7.98 41 .001

12th 17 85.41 15.98 100.24 8.69 14.82 4.12 16 .001

The preceding table summarizes the findings for grades 9 through

12 on the CIA - Prueba de Lecturi,'Level III. Pre-tests were administ-

ered in OctJber, 1978,'and the post-tests in May, 1979.

The findings indicate that on the average, scores for all grades

increased from pre to post-testing; The mean raw score gains range

from-14.82 in the twelfth grade tp 26.38,in the tenth grade. These mean

score gains are all significaht at less than the .01 level of sighificance.-..

It can beconcluded that the Program Objective of statistically

signifiCant gains'in mean raw scores for Spanish Reading has been achieved.

- 16 -
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TAILS IX

Mathematic!.

Comparison of Uniform Mathematics Examinations Passed Fall 1978 and

Spring 1978 by Hispanic Students, Regardless of Year of Entry and Full

or Partial instruction61 Treatment.

MILLE! SPRING 1979

Wit
No. Taking

ilkiEll

NO.

lautut
2

Passing
No. Taking

Wits&
No.

Passing
2

Passing

9th 12 5 422 15 8 532

10th 35 20 572 29 15 522

11th 28 20 712 25 10 40%

12th 1 100% 2
? 1002

1

According t, Table IX the numbcr of students passing Mathertics

in Cho ?all ranged from a by of 422 in the ninth grade to a high of 71%

in the eleventh grade. During the Spring, the number of students passing

Mathematics ranged from a low of 402 in the eleventh grade to a high of

522 and 53% in the tenth and ninth grades, respectively. One twelfth

grade student took and passed this subject in the Sall, while two twelfth

graders took and passed it in the Spring. For this reason, the twelfth

grade has not been included in the interpretation.

- 17 -
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TABLE X

Science

Comparison of Uniform Science Examinations Passed.X0.1 1978 and Spring

1979 by Hispanic Students Regardless of Year of/inery and Full or

Partial Instructional Treatment.

Grade
No. Taking
Subject

FALL 1973

Z
Passing

No., Taking-

Subject

SPRING i979

% 0

121sje-

No.

Passih&
No.

Passing

9th 10 8 80% 8

,

7 88%

11 10 91% '7 6 86%

11th 31 24 77% 27 24 89%

12th 4 4 100% 3 3 100%

According to Table X , the number of students passing Science in

the Fall ranged from low of 77% in the eleventh grade to a high of 91%

in the tenth grade. Dur, ng the Sping, the number of sttdents passing

was approximately the same for the ninth, tenth and eleventh .grades.

The percentages were 88%, 86% and 89%, I

respectively. In the twelfth

grade, four students took and passed this subject in the Fall, while

three students took and passed in the Spring.
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TABLE XI

Attendance

Attendance Rates of Bilingual Program Students Compared to the School-'

wide Attendance Rate, by G -de.

r-

No. of Average Standard
No. Students
Exceeding

% Students
Exceeding

Gjade Students Attendance Deviation Criterion' Criterion

th 16 75.99 23.71 6 38% ,;

10th 42 79.46. 27.0G 26 `62%

11th 53 77.43 28.36 33 62%

12th 18 91.72 10.13 16 89 %.

The average attendance rate per grade ranged from a low of 76% in

the ninth grade to a high of 92% in the twelfth grade. The percentage

of students exceeding the schoolwide attendance rate ranged from a low

of 38% of the ninth graders to a high of 89% of the twelfth graders.
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III. SUMMARY OF FINDINGS

In the area of English as a Second Language, as measured by

the CREST, students from all linguistic backgrounds mastered an

average of0.6 instructional objectives per month, with a tendency

to master objectiires more slowly as the grade level (and the

instructional level) increased. Because objectives become more

difficult as the level of instruction increases; students tended

to master a smaller percentage of the objectives they attempted as

their grade level increased.

Hispanic students tested with the Prueba de Lectura all showed

significant gains in reading achievement in Spanish.

On uniform examinations in mathematics, 40% to 71% of the

ninth, tenth and eleventh grade Hispanic students achieved passing

grades (excluding the 3 twelfth graders who passed examinations

in mathematics).

On uniform examinations inscience, bilingual students

achieved rates of passing'which ranged-from 77% to 100%.

In attendance, the groups of bilingual students had average

attendance rates which ranged from 75.99 to 91.72%. There was a

tendency for attendance rates to improve with grade level. While

only38% of the ninth graders had attendance rates which exceeded

the rate for the total school, 62% of the 'tenth and eleventh grades.

exceeded the school-wide rate, and 89% of-the twelfth graders did so.

As a whole, bilingual students appear to have met the program-set

criterion for attendance.
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